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New PSCQ website
We have a new website! Check it out at www.pscq.org.au

Free advice now available!

It s now free to access specialist advice on a range of topics
through our 1800 number. A one stop shop for you to ask
anything relating to child care how good is that?!

Call 1800 112 585 to access.

Does training work? Research explores the answer

The Professional Support Coordinators Alliance (The PSCs
in all states including PSCQ) has contracted a team of
researchers from Macquarie and Charles Sturt Universities
to undertake research study that looks at the connectiveness
between staff professional development and quality outcomes
in child care centres.

Through the research the Alliance wants to work out:

How children s services managers view the value
of professional support (including training for staff) and
the relationship between this and quality outcomes;

What measures are effective in supporting services to
implement improvements/change in practice;

The links between participation in professional
development strategies and achieving identi ed
outcomes.

We will keep you up to date with how the research is
going but if youd like further information, please email
pscq@workforce.org.au or call 1800 112 585.

Health and Community Services Workforce Council Inc

WORKFORCE

Ground oor, 303 Adelaide Street, Brisbane QLD 4000

COUNCIL P 1800 112 585 F (07) 3234 0474
E pscqg@workforce.org.au W www.pscq.org.au
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Cultural support worker snapshot
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When thinking about what | should write for the
articles in this newsletter, | decided it would be
interesting to take this opportunity each quarter
to introduce you to some of the Cultural Support
Workers who come out to support workers in
child care services throughout Queensland.

The very rst workers | would like to introduce
to you are Trang and Minh, sisters from
Vietnam with many years experience in Early
Childhood. When we asked about some of the
differences they nd between child care here
and in Vietnam, they explained that it was very
dif cult to compare because in Vietham, any
formal kind of childcare provided outside the
family circle, is run by Nuns and is more like
boarding school than child care as we know it.
It is also very expensive so most families can t
afford it. If child care is needed, most families
rely on the Grandparents and consider it their
responsibility to help out.

The sisters have also had times when they
have had to juggle between their own culture
and what they know is accepted practice in
Australia. One example they gave was that we
often pat children on the head when we talk
to them. In Vietnam, this would not be done as
Vietnamese consider the head to be connected
to the spirits and patting someone s head is
seen as trying to take their spirit. They said,
If you have a Vietnamese child, you should try
and pat their shoulder rather than their head.
Trang told me she was very surprised the very
rst time she worked in a centre because the
children were so old before they were toilet
trained. She explained that in Vietnam, many
mothers toilet train their children from 1 or
2 months old and by the time the child is 8
months, all they have to do is put the child on
the toilet and the child will do the business .

She also said that Vietnamese parents often
dont understand about Learning through
Play and are especially concerned about their
children getting dirty when they are in child
care. She remembers the time when she was
working with a child and she realised that he
never participated in the painting activities.
When she asked him why, he said, Dirty
Mum says it s dirty.

Still, they have both had a lot of laughs over
the years. Trang told me the story of when she
went to work in a Centre where there were
2 Vietnamese children. They started talking
to each other in Viethamese and one of the
girls was telling the other to Be careful of the
teacher as she was very strict, like a witch .
Trang had to laugh as the girls had worked out
that the staff couldn t understand them so they
were freely discussing their feelings about the
staff at the centre. Perhaps a case of teacher
beware.

Hopefully these insights from Trang and Minh
can help you to be mindful of the Viethamese
culture when you are working with children.

If you would like to access the free Bicultural
Support Pool through PSCQ contact

1800 112 585 or ambert@mdabne.org.au.
Also, Noah s Ark have some resources on the
Vietnamese culture available to members of
PSCQ. Email resources@noahsark.net.au for
more information.
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Meeting the needs of older children in school age care
programs
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Queensland OSHC programs typically cater
for children from Prep to Year 7, however,
many services care for children well into their
high school years. This means that children
attending school age care developmentally
extend from the early childhood years, through
middle childhood and into later childhood and
teens. With the diverse age range, comes a
diverse range of needs, interests and abilities.
Engaging all children in the program can prove
asigni cant challenge, therefore, those involved
in planning programs for OSHC need to think
in creative and innovative ways.

Current research in engaging Youth in OSHC
programs recognises the age group s unique
development need to have increasing levels of
autonomy and authority.

From the perspective of young people, quality
means safe places where they can hang out
with their friends and do cool things and where
they can be involved in leadership opportunities
and decision making, have new experiences,
and develop caring, respectful relationships
with other young people and adults. Further,
they want to know that their opinions matter
and that they can effect real change. (Blythe
& Walker: 2006)
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In meeting the needs of older children, service
staff may need to evaluate the program, giving
consideration to some of the following points:

What are the social and recreational needs
of older children?

What are their interests?

Are theses being appropriately met within
the program?

Are there opportunities for leadership roles
and responsibility?

Do all staff understand the needs of older
children and respond appropriately?

Do older children have authority to design
and implement the program?

It is through considering relevant aspects of the
program and exploring strategies to engage
older children, that services can provide
enriching experiences and opportunities for
older children in the service.

Kylie Brannelly
QCAN




Tips on continuous improvement for QA for family day care
providers

In the previous In the Loop, continuous
improvement was highlighted as the corner stone
of the Quality Assurance process and one of the
primary focal points for the Family Day Care
Association Queensland in delivering training
with FDC. The continual cycle demonstrates the
sequence required to successfully assimilate the
principles of QA into the day to day operation
and practice of staff and carers. This concept
leads into the topic of this article as we continue
to emphasize the importance of a continual
cycle, to the overall outcomes for stakeholders
and in particular Carers and preparing them for
the validation visit.

Part of a successful integration of the QA process
within services is derived from ensuring all
stakeholders are comfortable in the knowledge
of their expected roles and responsibilities.
Fundamental to this, is leadership in fostering a
team environment where each member is valued
as an integral component of the successful
validation result.

When time is taken to not only review and
familiarise carers with best practice and continual
improvement but celebrate their achievements,
carers frequently grow in con dence and begin
to believe in their own abilities. This growth will
enable carers to see the validation visit as just
another part of the cycle rather than the end.

While scheme staff members often have other
colleagues to share their successes, fears and
frustration, Carers often lack an extended
support network, often feel unprepared for
the validation visit and a sense of isolation
follows particularly when they become the
chosen one . The anxiety levels increase and
trepidation invariably surface the minute the
validitor is mentioned and/or appears. Fear of
doing the wrong thing or forgetting a naturally
occurring practice and/or becoming confused
about a question asked of them is common
place for carers. The challenge for the scheme
is nding ways to alleviate this stress and grow
a carer s professional outlook and ability to be
prepared.

Services can use the continuous improvement
cycle as a mechanism for providing ongoing
training in building a skill set, enabling carers

to do some critical thinking and/or strategic
planning they could apply to the validation
visit.

Including but not exclusive too:

Building a team approach to how the
scheme manages the validation visit. Who
does what, when and why?

Using the self study document as a tool for
carers to self access regularly their strengths
and areas where improvement are required.

Utilising the unannounced coordinator
visiting process to work with the carer,
discussing their strengths and helping to
document the plan of continuous
improvement including professional
development plan, environmental charges,
improved and consistent practice as well as
open and honest communication.

Providing strategies to ensure the carer

is comfortable answering questions and/

or asking question during the validation visit
including some words they could utilise

and extend on answers, and questions

which may be helpful demonstrating the

types asked of them during a typical

validation visit.

Encouraging carers to see themselves as
professionals by recognising the process

of the validation visit as part of the
professional status of a childcare worker
and embracing the visit as an opportunity to
demonstrate the skill set of the carer.

Discussing the various what if s and
developing contingency strategies to help
carers consider how they could best handle
them if selected for a validation visit. E.g.
know the temperament and behaviour
triggers of the children in care consider the
impact of a visitor on these factors and plan
accordingly- maybe do outdoor play
instead of indoor if the children become
rowdy.

Talking about their rights and options
available to the carer if they feel unfairly
treated during the validation visit phone
the staff to report their concern, this then
can be documented on the validation visit

PS
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report before the validator leaves.

Communicating openly as a team, sharing
ALL the information relative to the visit and
the validation process with carers.

Mapping carers improvements, celebrating
the improved practice regardless of the
signi cance of this improvement or practice.

The NCAC March 2007 newsletter has

an article of interest about the Validation
visit Strategies to assist services preparing
for and during Validation Visits , this
outlines answers to the commonly asked
questions about the validation visit. The
newsletter can be accessed on the following
website  www.ncac.com.au

Remember, there is no hard or fast rule for
services to prepare carers for the validation visit.
Scheme staff can help carers by encouraging
them to keep gathering documentation and
evidence on an ongoing basis demonstrating
their improvements and current practice.

The continual cycle, may form an essential
component of the schemes visiting role on
an ongoing basis another continuous
improvement plan showing both the carer and
staff willingness to demonstrate their commitment
to this improvement process.

Kym Groth
Family Day Care Association Queensland
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Brickbats and bouquets
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Bits and pieces from child care services

I am writing to personally thank you for the
very informative PSCQ workshops on Guiding
Children s Behaviour at Oxenford Youth Club
in April.

Whilst | have only been working in the child
care industry for two years | have been a
parent for nearly 18 years. | have four children
Emma almost 18, Josh 15, Mitchell (passed
away aged 17mths_Hurler Syndrome/MPS 1
complications) and Mikayelah almost 4yrs. The
back to basics type information | learnt will be
very helpful with my own family as well as the
families | associate with at work. | have already
begun to implement new strategies in my day to
day activities.

Largely because of personal experience |
started child care because | wanted to become
involved in Special Education. Since attending
your workshops | have come to realise the
broadness of my goal and how largely
Special Education involves inclusive education,
particularly behaviour teaching and learning. |
am very excited about your holistic approach
to understanding not only the children but their
families involvement in the absorption of the
environment around them.

| realise now that my goal is for me to understand
and identify how teach to a child to make choices
and learn from the consequence whether it be
negative or positive. Once | reach this goal, |
would like to inspire other teachers to aspire to
reach this goal too. Imagine how this positive
in uence will change people s lives. Personally
| strongly advocate inclusive education, and |
hope that soon children in the education systems
with behavioural /Zlearning issues related to any
condition won t be fobbed off to units within
those schools because the teachers simply don t
or choose not to understand how to nd the keys
that will unlock these children s worlds.

Well, thanks so much for everything. If you ever
need a helper with facilitating a workshop count
me in! | would love to help and learn from your
experiences again.

Jenny Jays

(X XXX XS
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New patterns for planning with children
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What has happened to our passion and love
for planning in child care? As child care
professionals we know our planning re ects
considerations of group dynamics, staff
backgrounds, available resources, goals and
philosophies, child and family characteristics
and the wider community. With so much
emphasis being placed on expectations and
accountability we may be forgetting our key
business  Working wih children!

Most people who program for children, centre
experiences around themes, events, or topics
that are supposedly of interest to the children.
Are you doing dinosaurs this week or maybe
pirates, perhaps its colours? Why not challenge
ourselves to nd out what is truly of interest to
the young people in your program?

Phdagogary

Approaches

Emergent curriculum is a phrase used
to identify a style of planning that stems from
the interests of children and relies on teacher s
knowledge of developmentally appropriate
practice. The program involves planning with
the children in your group rather than setting
tables up with activities you think they need for
what ever reasons. This involves moving towards
a negotiated curriculum where ideas come
from the children and are then framed by the
teacher. A major part of your programming

involves listening to the children and working
with them to create a program that re ects what
they want. Together you do projects, have
adventures and be creative.  Programming

becomes fun.

Where do | start?
There are ve steps in the cycle when moving
towards a negotiated/emergent curriculum

1. Listen and play with the children how can

you enhance the learning?

2. Re ect on children s experiences and why
things are happening and what you are

doing,

3. Rethink the environment can children
choose experiences? create spaces and
allow resources to be accessible to children
all the time. Why can t paint, collage and
crayons be available all the time?

4.Plan Use a concept map or webbing to
come up with ideas on the particular topic
that has come from the children. Have
ideas but be ready to change.

5. Co-create Have meetings with the
children to decide what and how things will
transpire. Give them opportunities to plan
and decide what will happen.

We know that children learn from play and
active exploration and manipulation of the
environment. How does what you are doing
re ect this? Could you give them more
freedom?

| can hear you saying so what does my
programming look like? Your documentation is
a person journal or portfolio for each child that
is a work in progress. You have a personal
journal for re ection and evaluation. This then
has a section for each child where you canrecord
some observations but most of your observations
will go in their journal. The journals will be

lled with photos, drawings, snippets, notes to
parents, narratives of experiences and you use
a journal index to link it with development and
show accountability.

Stay tuned for opportunities to learn more in
your local region.

Kate Harrison
Southbank Institute

Children express interest in many ways —
Oskar’s Grasshopper made with sticks.
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Emergent curriculum what is it and how can you learn more
about it?
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A hot topic with the Noah s Ark advice service
at the moment is Emergent Curriculum and
the resource library has purchased a number
of resources that compliment the professional
development provided by Southbank Institute
and Carrie Rose Consultancy on this particular
form of programming.

What is Emergent Curriculum?
Browsing through a number of resources about
Emergent Curriculum the consistent focus is on:

Planning needs that emerge from the daily
life of children

Spontaneity and its place in the childcare
setting

Trust in the power of play

According to Rachel Mielkamp ‘Sharing our
Journery — The Emergent Curriculum’ 2005

The following is how our centre interpreted
emergent curriculum

Encourages children to be responsible for
their own learning

Uses conversations, actions and play as the
basis for teaching

Involves children by seeking out ideas,
opinions, thoughts and questions

Encourages children to further their
independence and self-help skills by
assisting within the routine

Involving children in interest projects to
further their learning and knowledge

Involving families
Promoting positive relationships

Giving children control of the day within a
exible and consistent routine

Before any service decides to implement
emergent curriculum it is necessary for all staff
to decide on how they interpret the philosophy
behind Emergent Curriculum

The resource library has a large number of
resources which may assist your service to
decide whether and how you would utilise an
Emergent Curriculum within your program.

A PREMIUM WORKFORCE
FOR CHILDREN’S SERVICES

Some of the resources include:

Some other resources...

The resource library has also been developing
a variety of tip sheets . These tip sheets focus
on a particular topic e.g. Nightmares in Young
Children, Cultural Inclusion, Meal times,
Programming, Sleeping and Toileting.

These tip sheets provide initial information,
other resources, web sites and some suggested
strategies for child care staff to support and
include children within their service. They also
provide useful information for parents. These
tip sheets are being developed over time and
are based on the requested needs from services
through the advice service.

One other resource in the library that will slowly
grow over time is the introduction of what we
call Survival Words . These one page sheets
provide child care staff with basic child care
words to support the settling of a child with
english as a second language. The resource is an
inclusive tool that can be used with all children.
The resource provides a number of basic words
used in child care, a picture/symbol to support
that word, the word in another language and
the phonetic pronunciation of that word. The
Survival Words are just that; they enable child
care staff to survive the rst couple of days
with a new child entering the service. Survival
Words are also an excellent resource for all
children by providing pre-reading skills through
pictures.

XXXXXXXXX

For a full range of resources go to the Noah s Ark
website (www.noahsark.net.au) and contact
1800 112 585 or www.pscq.org.au to become
a PSCQ member to access these services.
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Language tips

directional language
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The way you speak with children is important
and in the social behaviour arena the preferred
approach is directional language. Directional
language focuses the child s attention on what
to do rather than what not to do. (e.g. Sit
quietly ratherthan Donttalk / Gentle hands
rather than No hitting ). When phrasing the
direction it is useful to:

Know what you want to say before you say
it

Gain the child s attention  get on the
child s level but not in their space

Use language the child understands

Use positive verbs or participles wherever
possible

Use succinct descriptions

Use do rather than dont

Focus on what to do rather than what not
to do

Keep statements free of moral judgment
Maintain a respectful and matter-of-fact
tone

Use a rm, neutral, calm voice

Speak slowly and clearly

Use relaxed body language

Include wait time  count 5-10 seconds to
yourself when you ask a question or make
a request

Here are some examples of directional
language:

Hands to yourself rather than, Dont grab
people .

Looking this way, thank you rather than,
Don t talk while | m talking .

Hands up to talk rather than, Dont call
out .

Walking rather than, Dont run .
Listening to the teacher, thank you rather
than, Don t talk among yourselves .

Quiet voices rather than No yelling .
Gently hands and feet thanks rather than,
Don t touch Kim .

Keep the noise down rather than, Shut
your mouths now .

Pick the paper up from the oor rather
than, This oor is a pigsty .

Settle down children rather than, Don t
scream and push or else .

In our group, we take turns rather than,
Share that ball now or you are out of the
game for the rest of the week .

‘What Can You Say When’ ... Language
What can you say when phrases are
assertive language phrase that you can teach
children to say when they are nding social
situations dif cult. Here are some examples
of social situations where What can you say
when phrases could be helpful:

What can you say when you don t understand
I m thinking
| don t understand
What to say when someone takes your turn
Its my turn
Give me a turn
When someone is annoying you
Leave me alone
| am getting mad
When someone takes something belonging to
you
Give that back
That s not yours. That s mine

Language That Gets Children Thinking

When talking with children it is important
that you phrase questions in a manner that
encourages children to think. Here are a few
examples of sentence starters / phrases that
promote thinking:

What s happening?

What do you think the problem is?
What do you need to do now?
How would you feel if

How can you nd out?

What else could you do?

How could you do this?

How many ways can you

What did you think about

What else can you tell us about what
happened

Dr Margie Carter
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Directional language in guiding children s behaviour
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A children s service environment sends many
messages to children about what we expect
of them, and our own practices communicate
messages to them as well.

A visible approach in the childrens service
environment to directional language, can
encourage children to focus on what to do
and what not to do (Carter 2007:1).

To support the term gentle hands, young
children can practice this skill by using the
powder puff touch learning process. Each
child can have a powder puff in their pocket and
be encouraged to gently touch other children
and early childhood practitioners!!!  This
experiential approach to directional language
terms can be a visible learning opportunity, as
well as hearing the directional language.

To further support children s understanding of
gentle hands  a musical approach can be
introduced.

Warm Kitty,

Soft Kitty,

Little ball of fur.

Sleepy kitty, Happy Kitty, Purr! Purr! Purr!

From Songs for the Nursery School by Laura
Pendleton McCarrey

A traditional song

| love little pussy
Her coat is so warm
And if | don t hurt her
She Il do me no harm

[l not pull her tail
Nor drive her away
But Pussy and |
Very gently will play.

We Il sit by the re
And | Il give her some food
And Pussy will love me
Because | am good

Merrily Merrily (1980:170)
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A key factor in directional language is focusing
on desired behaviour and conveying a positive
message to children. In children s services, our
goal may be to use directional language to
have messages acted upon.

The childrens services environment gives
messages to children about what we expect
from them, and can enhance childrens
understanding of directional language.

To create a visible experience for children
learning to take turns, the giraffe with numbers
is a resource which can provide children with
a model of pro-social co-operative behaviour
take a ticket and you know your turn will be
de nitely coming to you soon. A timer can also
be another visible sign of the timeframe for turn-
taking being a fair and equitable process.

Whether an environment is designed for
younger children or school aged children,
individual children s level of development and
interests can be considered when developing
resources for guiding children s behaviour.

When taking school-aged children on an
excursion, the use of tickets can be introduced

each child selects a ticket colour coded to
differentiate the seating plan on the bus and
role and responsibilities of each child during
the excursion.

This Jetstar approach was designed by the
OSHC participants in the Gold Coast Region s
Guiding childrens Behaviour three-session
workshops in March-April 2007.
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Help towards gaining your quali cation in children s services
skilling plan 2006 2009
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The Childrens Services Skilling Plan 2006-
09 (Skilling Plan) is a joint initiative of the
Department of Education, Training and the Arts
and the Department of Communities to assist
child care professionals to access affordable
child care training and support the provision of
quality child care to Queensland families.

The Skilling Plan follows on from the Child Care
Training Plan 2004-06 which really contributed
to improving the skills of childrens services
workers in Queensland.

Why was the Skilling Plan developed?

to continue supporting existing workers in
meeting their quali cations requirements
under the Child Care Act 2002

to support the child care sector address
workforce management issues such as
attracting and keeping quali ed staff.

Training Strategies

The Skilling Plan has a range of training
strategies to meet the different needs of
children s services workers in Queensland.
For example, it aims to support the training
needs of Indigenous remote children s
services and staff and eligible students in
targeted high needs areas of Queensland.

Training will be delivered through a number
of (but not all) TAFE Queensland Institutes.

Who can access these training strategies?

Existing children s services workers and
potential workers who live in a community
where government infrastructure funding
has been allocated for a licensed child care
service.

How much will training cost and when can |
enrol?

Students in priority areas will have access
to government-subsidised training places
through TAFE Queensland.

If you are already enrolled in training
through a TAFE Institute you will continue to

receive training.

If you have not already accessed training,
please contact your local TAFE Institute

to determine your eligibility and enrolment
procedures or ring the toll free number at
the bottom of the page.

Contact your local TAFE Institute on 1800441
141 for further information about how the
Skilling Plan can assist you to meet your training
needs.

Further details about the Skilling Plan and
TAFE support teacher contact details are also
available on the Department of Communities
website at
www.communities.qld.gov.au/childcare/
workingcc/training.html
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